Researchers surveyed 706 teachers in the Republic of Croatia about problem behaviors of concern to them and the support they needed to address these behaviors. Teachers reported higher levels of concern and greater need of support for behavioral dimensions related to distractibility and disobedience compared to those for aggressive and delinquent behaviors for both boys and girls. They also reported significantly higher levels of concern and greater need of support for the behavior of boys in comparison to girls across behaviors. Options for future practice are recommended.
Introduction
Preventative practices and early intervention are standards of best practice in the field of special and general education. This is especially true when working with young children with behavioral challenges as problem behaviors left unchecked can intensify with age and result in the future diagnosis of an emotional/behavioral disability (Hester et al., 2004) . Kauffman and Landrum (2010) suggest "the need for early intervention in two ways: 1. Catch problems when the child is young. 2. Catch the early stages of misbehavior regardless of the person's age" (p. 46). Moreover, research indicates that interventions targeting young students with challenging behavior leads to positive outcomes (e.g., Riney & Bullock, 2012) . However, it is necessary to have a clear understanding of the problem behaviors causing concern for teachers who work with children in the early grades in order to provide those teachers with the necessary skills and supports to effectively target behaviors for early classroom intervention. It is apparent that many teachers have ample opportunity to observe problem behavior in the early grades. In the United States it is estimated that 10% to 25% of children entering school display significant levels of problem behavior (Campbell, 1995; Lavigne, et al., 1996; Qu & Kaiser, 2003; West, Denton, & Germino-Hausken, 2000) . In the Republic of Croatia the levels of problem behavior in schools are less clear. The scant research that does exist suggests that Croatian primary school teachers may view student behavior positively and regard problem behaviors as not disruptive for their daily teaching (Kerestes, 2006; Vidic, 2010) . In the present investigation we conducted a nationwide study to examine the types of problem behaviors of concern to Croatian primary school teachers and the support they needed to address these behaviors in their classrooms. Table of Contents  ISBN :978-989-8525-33-8 Method A total of 706 teachers serving students in grades one through four were recruited from 73 primary schools across the Republic of Croatia (96.4% female, 3.5% male and 1.8% not reported). Teachers were asked to provide background information about their age, years of experience, class size and teaching role (position). The sample consisted of classroom teachers (91%), substitute teachers (4%), teachers in afterschool programs (4%) and assistants in teaching (1%). The average class size was 17.75 (SD = 6.89) pupils and the average school size was 220.24 (SD = 110.22) pupils. The mean age of respondents was approximately 45 years (SD = 9.76) and average teaching experience was 20 years (SD =10.7).
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Measures
The Child Behavior Survey (Martin, Linfoot, & Stephenson, 1999) was used in this study to assess the occurrence of types of problem behavior, the level of teachers' concern about those behaviors and the support needed by teachers to address the behaviors. Teachers identified whether or not the behavior occurred within their current classrooms for each gender using a 2-point scale (0 = no; 1 = yes). Four-point scales were used to rate level of concern for the problem behavior (1 = not at all to 4 = extremely) and need for support to address the misbehavior (1 = not at all to 4 = a lot of support), separately for boys and girls. The survey contained items related to distractibility (5 items), disobedience (4 items), aggression (5 items) and delinquency (6 items).
Procedure A national database of statistics for primary schools in Croatia was used to select a stratified sample of two Croatian statistical regions (36% Coastal and 64% Continental region of Croatia) representative of approximately 10% of primary school teachers across Croatia (n = 955). Once schools were identified, principals of these schools were sent a letter of invitation, a copy of the questionnaire, and a statement of the Ministry of Education, Science and Sport's approval for the study via email. Principals were then telephoned and invited to participate in the study. Most (74 of 83) principals initially approached agreed to participate in the study. Questionnaires were then sent by mail and were administered by school staff instructed to recruit participants with different level of teaching experience. Instructions for obtaining participants' informed consent and for completing questionnaires were provided to each participant. Of the 955 primary school teachers invited to participate in the study, 706 (74%) completed and returned the surveys. This response rate represents approximately 8% of all primary teachers in the Republic of Croatia. The time to complete questionnaires was approximately 20-25 minutes.
Results and Discussion
Mean teacher ratings for the occurrence of problem behavior, level of teacher concern and support needed to deal with those behaviors by problem type are presented in Table  1 .All subscales were found to demonstrate acceptable internal consistency using Cronbach's alpha, with reliabilities generally higher for ratings of boys than girls. A paired samples Wilcoxon test was used to test differences between teacher ratings of boys and girls. As can be seen, boys were rated significantly higher than girls across all problem behavior sub-scales with regard to occurrence of misbehavior, level of teacher concern and need for support. Teachers reported the highest occurrence of problem behavior for both boys and girls as distractibility, followed by disobedience, then aggression and delinquency. This pattern was repeated with regard to teachers' level of concern for problem behavior and their need of support to address the behavior. Mean ratings for individual items are presented in Table 2 . Teachers consistently rated boys higher than girls on all problem behaviors with regard to the occurrence, concern for the behavior and support needed to address the behavior. Teachers indicated three items in the distractibility subscale, "inability to remain on-task for a reasonable time", "distractibility/not listening" and "disrupting the activities of others", as the most frequently occurring of all problem behaviors. These behaviors held high rank for teacher concern and need for support for both boys and girls, with the addition of high ratings for "excessive demands for teacher attention/not working independently" for girls. Within the disobedience subscale the highest ratings across occurrence, level of concern and needed support were for problems with "following established class rules" for boys and "not getting along well with other children" for girls. In the aggression subscale teachers reported greater occurrence, concern and needed support for girls and boys for "inappropriate expression of anger" with similar concern and need for support for boys with regard to "physically aggressive with others/bullies". For both groups "lies" was the most problematic behavior related to the delinquency subscale. Table of Contents  ISBN :978-989-8525-33-8 750 
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Conclusions
The current results suggest that Croatian primary school teachers do encounter students with challenging behaviors, especially when the nature of the behavior is distractible or disobedient and the students are boys. Moreover, these teachers are concerned about the problem behaviors they observe given that 14 out of 20 behaviors for boys had mean ratings above 2 (i.e., "somewhat concerned"). In addition, although teachers reported less need for support than level of concern about behaviors, four of the five distractible behaviors and two of the aggressive behaviors received ratings above 2, indicating some need for support to address these problem behaviors in classroom settings. It is well established that significant behavior problems in early grades lead to poor outcomes in adolescence and beyond (Montague, Enders, & Castro, 2005) . Thus, it is imperative that teachers who identify students with challenging behaviors in their classrooms and report concern for and a need of support to address those behaviors be provided the necessary tools to achieve positive change. One such approach noted to be a vital component of early intervention for challenging behavior is the implementation of Positive Behavior Supports (PBS) (Riney & Bullock, 2012) . School-wide PBS can be used to systematically and directly address the behaviors of most concern to classroom teachers in ways that are likely to result in positive behavior change. School-wide PBS utilizes a 3-tier systems approach for establishing environments that support all students in the development of positive behaviors (Sugai, O'Keeffe, & Fallon, 2012) . While this model has gained wide acceptance and implementation in thousands of schools across the United States as the research base on its effectiveness in reducing problem behavior continues to grow (e.g., Bradshaw, Mitchell, & Leaf, 2010) , it is less practiced among education professionals in other countries, including the Republic of Croatia. As PBS practices implemented in elementary schools have been shown to significantly reduce the development of chronic behavior problems, it seems a logical selection for education professionals in Croatia to explore these proactive methods to support teachers in fostering positive behavior for all.
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